
LONG TERM ENGLISH LEARNERS IN CALIFORNIA PUBLIC SCHOOLS 
Of California’s 447,000 secondary (grades 6-12) ELs, 46% are LTELs. LTELs attend schools in over 800 
districts and over half are concentrated in 52 districts. Over one-third (36%) of LTELs are dually 
identified as students with disabilities.  
 
Figure: Distribution of California ELs in Grades 6-12 by Number of Years as EL, 2015-16 to 2019-20 

Over the past five years, 

from 2015 to 2020: 

↓The percentage of 
secondary LTELs has 
decreased by 6 percentage 
points.   
 
↑The percentage of 
secondary ELs who are at 
risk of becoming LTELs 
increased by 2 percentage 
points. 
 

 
 
LONG TERM ENGLISH LEARNERS IN SACRAMENTO COUNTY PUBLIC SCHOOLS 
Of Sacramento County’s 16,111 secondary (grades 6-12) ELs, 6,801 (42%) are LTELs. Over one-third 
(38%) of LTELs are dually identified as students with disabilities.  
 
Figure: Distribution of Sacramento County ELs in Grades 6-12 by Number of Years as EL, 2015-16 to 
2019-20 

Over the past five years, 

from 2015 to 2020: 

↓The percentage of 
secondary LTELs has 
decreased by 7 percentage 
points.   
 
↑The percentage of 
secondary ELs who are at 
risk of becoming LTELs 
increased by 3 percentage 
points. 
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We create LTELs. When they come into the system, they are bright students ready to learn.  
 
Key Messages 

• Reduce the number of LTELs and students at risk by half by 2030.  

• They are invisible in our state accountability system. No goals and accountability for their 
progress.  

o They need to be included in the accountability system.  
o State should require goal setting and setting strategies in the LCAP.  

• Staffing continues to be an issue: 
o Recruitment of teachers 
o Professional learning and collaboration 
o Integrated eld so that there is language development across the curriculum. 

• We have the ability to shrink the numbers. A deficit in the system is not a deficit in the students. 

• Districts are creating examples that it can be done.  
 
District Strategies 

• Elk Grove CTE Pathways 

• Oak Grove SEAL Model  

• Monitoring and shadowing amongst multiple districts, including  
o EL shadowing has been part of the Garden Grove Unified School District since 2013 in 

secondary grades. In the 2017-18 school year, it was expanded to TK-12 as a way to 
collect qualitative data on English learners. The district worked closely with site 
administrators to assemble grade level teams of teachers and teachers on special 
assignment (TOSAs) to participate in EL Shadowing at their respective schools. The 
process is grounded in quantitative data. After spending the day observing and 
documenting the experiences of these students, the teams review EL data from a variety 
of sources informed by what they learned about the students’ classroom experience 
through the shadowing exercise. 

o Chula Vista ESD. Family engagement is a critical aspect of the student monitoring. There 
are regular parent conferences with families to discuss the ELD Report Card and student 
progress. Teachers can collaborate with family support services and other departments 
to better engage families. The district has also added a new requirement for teachers to 
monitor LTELs and students at-risk of becoming LTELs further through a special form in 
the data management system, which is used during parent conferences. These forms 
must be signed by the teacher, parent, and principal, and revisited during the first and 
third quarter of the school year. 
 

Knowing your students by monitoring them and shadowing them.  


